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Where Now for Peace Education?: Theory and Praxithe 2% Century

Seminar Program

Tuesday September22
18.30 pm Optional informal dinner and gatheringlag¢ Eagle
Wednesday September®3
9.45 am Coffee and Registration
10.30 am Introductory Remarks and Welcome Speeches
11.00 am First Keynote Addreg2eace Education by ManyOther Names
Moderator: Hilary Cremin, Cambridge University
1.Professor Wolfgang Dietrich, UNESCO Chair of Pe@ualies, University of
Innsbruck, Austria
“Transrational Peace Philosophy and its Impact @e®&ducation”
2.Professor Swee-Hin Toh, UN University for Peacest@dica
“Peace education by Other Names: Unfolding Synerg¥esaving
complementarities”
12.30 Lunch Break
1.30 Paper Presentatioffeace Education in Diverse Contexts

Session A Peace Education in Settings Affected by Direatfict and War
Chair: Sara Clarke-Habibi, Cambridge University

1. Bert Jenkins and Kathy Jenkins, University of Nemgl&nd, Australia
“Peace Education in Bougainville: How can Les®tate Participants Access the
Curriculum?”

2. Simone Datzberger, UNESCO Centre, University oté#ls
“Alternative Basic Education and its Potential8igild Positive Peace Among
Pastoral Communities. Case Study: Karamoja (Ugédnda

3. Christine Ellison, UNESCO Centre, University of téls
“The Integration of Education and Peacebuilding”

4. Sara Clarke-Habibi, Cambridge University Facultyediucation

“Peacebuilding Through Education: A Fresh Lookhat Case of Bosnia
and Herzegovina”



Session B Citizenship Learning, History and Peace Education
Chair: Julia Paulson, Bath Spa University

1. Julia Paulson, Bath Spa University
“Whether and How? History Education about Recedt @ngoing Conflict”
2. Ahmed Salehin Kaderi, University of Toronto OISE
“Peacebuilding and Citizenship Learning Priorifie€Canadian (Ontario)
and Bangladeshi Schools: What concerns the temelngrtheir students?”
3. Yasmin Hussein, Cambridge University Faculty of Eation
“Student and Teacher Perceptions of Islamic Valwse& Education and
its Impact on Learning: A Case Study”
4. Toru KataokaHokusei Gakuen University
“Towards the Re-Invention of Japanese Peace Edutat

3.00 pm Tea
3.30 pm Second Keynote AddreB®ace Education in Dialogue
Moderator: Edward Brantmeier, James Madison UnityefdSA

1.Drs Rhys and Ute Kelly, Department of Peace Studiesversity of Bradford
“Where Now for Peace Education? An OpportunityDialogue”

5.00 pm Conversation workshops

6.15 pm End of Day One

7.45 pm Formal Dinner at Queens’ College

Thursday September 24

9.00 am Third Keynote Addredsducation for Peace, Democracy and Sustainabilityni

Local Contexts
Moderator: Jeannie Lum, University of Hawali'i

1. Dr Alicia Cabezudo, School of Education, Universf Rosario, Argentina, and
UNESCO chair on Culture of Peace and Human Rjdhiversity of Buenos Aires
“Local Educational Policies towards Democracyg arCulture of Peace”

2. Dr Edward J Brantmeier, Director of the CenterFaculty Innovation, James Madison

University

“Critical Peace Education and Deep Learning for&nability”
10.30 am Coffee
11.00 am Paper PresentatioAsts, Conflict and Peace Education

Session APeace Education, Dialogue and Mediation
Chair: Alex Guilherme, Liverpool Hope University

1. Alex Guilherme, Liverpool Hope University Facuttf Education
“Michel Serres' Le Parasite and Martin Buber's | &hdu: Noise in Informal
Education Affecting Dialogue Between Communitie<ionflict in the Middle East”
2. Toshiyasu Tsuruhara, Cambridge University Facoitifducation
“Relational Transformation through Dialogue: MarBuber and Mediation”
3. Sandra Pineda de Forsberg, Zurich University
“Either Him or Me’: Negotiation Competencies, Approach to Peace Education”
4. Nisrin AlTabba, Cambridge University Faculty ofl€étion
“1001 Nights - A Tale of British Arabs”



Session BArts-Based Approaches to Peace and Peace Educatio
Chair: Annamaria Motrescu-Mayes, Cambridge Ursirgr

1. Afrodita Nikalova, Cambridge University Faculty Bflucation
“Poetry Slam as a Transformative Tool for Young Peepdentities”
2. Pam Burnard, Cambridge University Faculty of Ediaca
“Weaving Empathic and Intercultural CreativitiesArts-based Peacebuilding
Practices to Connect Communities and Heal the \ooh War”
3. Annamaria Motrescu-Mayes, Cambridge University t@=for South Asian
Studies
“The Use of Visual Literacy in Promoting Genduality and Peace”

Session CRethinking Meanings of Justice through Arendt Ricbueur
Chair: Jo-Anne Dillabough, Cambridge University

1. Jo-Anne Dillabough, Cambridge University Facultysafucation
“Reconsidering the ‘Stranger’ and the ‘Promiséofitics’ through Hannah
Arendt’s Notion of Responsibility”

2. Phil Gardner, Cambridge University Faculty of Ediaa
“History, Narrative Identity and the Recovery office”

12.30 Lunch Break
1.30 Fourth Keynote Addred3ost-Critical Peace Education
Moderator: Wolfgang Dietrich, University of Inrrsick, Austria

1.Dr Michalinos Zembylas, University of Cyprus
“Emotion, Trauma and Critical Pedagogy: implicas for critical peace education”
2.Dr Zvi Bekerman, School of Education, Hebrew Unsisrof Jerusalem, Israel
“Re-evaluating Theoretical, Methodological, and Bedéal Approaches in Peace
Education”
3.Professor Werner Wintersteiner, Klagenfurt Univgtrshustria
“Taming the Fox: The question of otherness ere ¢ssue of peace education”

3.30 pm Tea

4.00 Paper Presentatiofeace Education in Schools and Universities
Session APeace Education in Schools as Complex Ecosystems
Chair: Luke Roberts, Cambridge University

1. Luke Roberts, Cambridge University Faculty of Ediara
“Restorative Practices and Complexity Theory ih@is in the UK”
2. Hilary Cremin, Cambridge University Faculty of Edtion
“Peace-making in Schools as Complex Ecosystemali€®iyes and a Change of
Heart”
3. Vegar Jordanger, Norwegian University of Sciencg &achnology
“Exploring the Architecture of the Living Syster@ganizational Model”

Session BHigher Education Peace Studies

Chair: Bryan Wright, University of Toronto OISE

1. Jeannie Lum, University of Hawai'i College of Edtioa
“Transdisciplinarity: A Transformative Perspectaed Method for Peace
Education Research”



2. Kevin Kester, Cambridge University Faculty of Edtica

“Pax Academica: Teaching and Learning Peace irntkiel&nited Nations and its
Universities”

3. Bryan Wright, University of Toronto OISE

“Entering the Question: Exploring Post-Critical Re&clucation in the Aporea of
Universitas”

4. Mona Jebril, Cambridge University Faculty of Educat

“Academic Life Under Occupation: The Impact on Eatipnalists at Gaza's

Universities”
5.30 pm Conversation workshops
6.15 pm End of Day Two
7.00 pm Dinner ata Maison du Steak
Friday September 35
9.30 am Fifth Keynote AddresEducation, Peacebuilding and Border-Crossing
Moderator: Alicia Cabezudo, University of Rosadagentina
1. Professor Kathy Bickmore, University of TorontoSH, Canada
“Peace-building Citizenship Learning in Canadaxico and Bangladesh: School
(dis-)connections with life experience”
2. Professor Elavie Ndura, Fulbright Senior Spedidtis Peace Education and Conflict
Prevention and Transformation, George Mason &sity, USA
“Peace Education in Conflict and Post-Conflich@&xts: The Need for
Transdisciplinary Research and Practice”
11.00 am Coffee
11.30 am Conversation workshops
1.00 pm Lunch
2.00 pm Final KeynoteTransformative Peace Pedagogy and Social Justice
Moderator: Swee-Hin Toh, UN University for Peacesta Rica
1. Dr Dale Snauwaert, Director of the Centre for Nofemce and Democratic Education,
University of Toledo, USA
“Exploring the Basic Elements of Justice asEligcal Core of Peace Education”
2. Professor Alan Smith, University of Ulster, Northéreland
“Education and Peacebuilding: An Analytic Fraroekvfrom a Social Justice
Perspective”
3.30 pm Closing Event
4.00 pm End of Seminar
4.30 pm Optional Tours of Cambridge



Keynote Abstracts
First Keynote Panel:

1. Wolfgang DietrichTransrational Peace Philosophy and its Impact oadeeEducation

Transrationality is a relatively new term in Peamsd Conflict Studies. It roots in the
systematic research of peace-interpretations imoryisand culture. As a scientifically
meaningful term peace begins with the conscioudycgiving subject that experiences
circumstances, situations, relations, encounteggessions as peaceful — or not. In this spirit
UNESCO emphasized already in its preamble to timstdation of 1945 that the defense of
peace(s) has to begin in the minds of human bebersguse this is the place where wars and
violence begin. Understanding how peace is consiuin the human mind and how
conflicts are processed is therefore crucial foageeeducation as an academic discipline.
Based on that insight different “families” of peé&e that is, different epistemologies and
categories have been found and defined: the emergbe moral, the modern, and the
postmodern interpretations of peace in their faahikommunal and socio-cultural contexts.
The transrational interpretation of peace(s) apates all the achievements of the strictly
rational modern approach to peace, including thealkygrational principle of doubt in post-
modern thought that generated and still drives @esitidies as academic discipline.
Transrationality however states that human beingsrational and so much more. It is
interested in this “so much more”, in human prapertsuch as sexuality, emotionality,
mentality, spirituality in and between the systended relations of individuals, families,
communities or societies. These properties opestiegn beyond the limits of rationality,
transgress them and still have a pivotal impachoman relations, on peace and conflict.
Elicitive conflict transformation is the logical meequence of this insight in practical field
work and the training of professionals. Beyond tinahsrationality is also crucial for peace
education. Since peace can only be perceived aperiexced in complete human relations,
peace education cannot restrict itself to ratioatijcal and intellectual ideals and methods.
The full scope of human nature has to be regaralédspects addressed, taboos overcome,
no-go-zones entered, light shed onto so called stadpects in order to raise common
awareness of them. Humanistic psychology as nemgidpadiscipline offers decades of
experience and a multifaceted tool-kit for that eandbr. Peace education can borrow it and
work with its breath-, voice- and movement-orientedthods in order to teach addressing
and balancing all aspects of human relations. Thesstudents experience and integrate the
art of conflict transformation — they learn peace!

2. Swee-Hin Toh,Peace Education by Other Names: Unfolding Synergigaving
Complementarities

Drawing on a diversity of personal and social eigeres in both global South and global
North contexts, this paper seeks to clarify andoadte a conceptual and practical principle
of peace education, namely that it can and neeth fpracticed not only through its direct
identity, but also undemwother names. The intellectual and professional framingl an
representation of peace education by advocatepi@utitioners ought to eschew symbolic
boundaries and acknowledge the synergies and eomepitarities of diverse paradigms of
transformative education seeking to build a pedoefurld in all its multiple dimensions.
Being mindful of all possible opportunities to igtate or weave peace education values,
knowledge and pedagogical strategies into multgiteer fields and areas of learning and
social action constitutes in my view a vital, ffuitand sustainable way to fulfil the vision
and goals of this field of transformative educatidlemories and lessons learned, as well as
challenge and hopes raised from exemplars of pragtipeace education hyther names
over some three decades of border crossings wihbeed in a spirit of self-reflexive critique,
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dialogue and solidarity. In addition, as borders arossed, there is also an enhanced
sensitivity to the ethic of deconstructing and dewsizing “otherness” within the intellectual
field and praxis of peace education.

Second Keynote Panel:

1. Rhys Kelly and Ute Kell\Where Now for Peace Education? An opportunity falogjue

Our proposal for an interactive keynote sessiomtssttom the recognition that peace
education is increasingly facing a range of verglleimging questions that have no easy
answers: How do we respond to a set of complexcanderging crises that include climate
change and the degradation of ecosystems, enegigtida, austerity, violence, inequality
and injustice? How might we negotiate a path betwaa emerging culture of helplessness
and hopelessness’ (Wenden, 2014) on the one hahdesmal or escapism on the other? How
do we reconcile a recognition of the limits of hunmlanowledge and agency with a sense of
the urgency, systemic nature and scale of the ks are facing? Where and how might
meaningful and responsible human agency be po8dthbev do we engage with power? And
how do we do so from a recognition that most oframain interwoven into the fabric of
oppression and violence, privileged and reassurddvaade safe through operations of power
that harm our friends and comrades’ (Rossdale, YOWat are our theories of change in
this context? Which of our core assumptions negitarquestioning? What, for example, do
we mean by ‘peace’, and how do we conceive of ‘atian’? How might we build and
sustain a ‘capacity to foster hopefulness in tloe faf crisis’ (Amster, 2014)?

While we have attempted to think through thesekiof questions in our own work
(e.g. Kelly and Kelly 2013), we have not reachey eonclusive answers, and the pressures
of ‘business-as-usual’, in education as elsewhmeke it difficult even to pose the questions.
We have found, however, that it is helpful to enmege and participate in opportunities for
honest and shared reflection. At the conferencewadd like to envision one of the keynote
sessions as a space for meaningful dialogue albmwtwe, as people committed to peace
education, engage with the kinds of questions dradlanges outlined above. We think that
creating such a space would not only be an opptytio reflect together about a set of
challenges that are likely to become increasinggent for all of our areas of work, but also
a contribution to fostering an ethos and atmospbédialogic listening and engagement for
the conference as a whole.

This 90-minute session consists of several elesnent

* A brief introductory framing of the context and tdéficult questions we think it
raises for peace education (about 15 minutes);

» An opportunity for written personal reflection prptad by a set of questions given to
participants (for a first draft of this, see beldalpout 15 minutes);

» A conversation café dialogue process in small gsaffipr more on the process, see
below) (about 60 minutes).

While the time available only allows for fairlyief conversations, we hope that this
session might be the beginning of more sustaingdgament. One idea we have had is that
participants might be interested in thinking ab@gipecial issue of a relevant journal (e.g. the
Journal of Peace Educatiprthat could take a dialogic and reflective formagking space
for different perspectives and experiences.



Third Keynote Panel:
1. Alicia Cabezudd,.ocal educational policies toward democracy anduné of peace

This presentation will offer an analysis of diffetepractices developed on cooperation
between local governments and universities in Laimerica towards Education for
Democracy, Culture of Peace and Human Rights. Esphall be placed on how local and
national educational policies can create conditionsler which the formal educational
system at all levels including the universities ckavelop sustainable peace education. The
presentation will enable participants to reflect amd assess the theories, concepts and
pedagogies developed in some Latin American citiesugh a range of approaches to
Democratic, Peace and Human Rights Education thanwgding issues of power, rank and
education as roots of inter-group conflicts withimstitutions and in society at large.
Examples of pedagogic practices in programs in &rmon-formal and informal settings
will be demonstrated through sample cases of sel@ations including Latin American and
North African sites which provide specific modelsaochallenging environment for peace
learning in conflictive societies.

2. Dr Edward BrantmeieCritical Peace Education and Deep Learning for Sirstbility

Climate change, human population growth, the widgrgap between the global rich and
poor, unsustainable resource consumption, war anffict over land, resources, and identity
— all of these pressing problems contribute totemally bleak future for humanity of planet

earth. UNESCO initiatives on education for sustai@alevelopment (ESD) use a definition
of sustainability that focuses on interdependenbnemic, environmental, and social

dimensions, though some claim that environmentaitdi circumscribe economic and social
life (Cato, 2009). A critical peace education fostinability would need to focus on the
economic, environmental and social systems thatigeeoboth barriers and opportunities to
actualizing a fluid, vibrant and sustainable pedeehis scholarly talk about the future of the
field of peace education, Dr. Brantmeier will defiand explore a critical peace education
approach for sustainability that he has develogedugh using a simple, yet complex

equation: situated power analysis + engaged changarant, sustainable peace (Brantmeier,
2013).

Fourth Keynote Panel:

1. Michalinos ZembylasEmotion, trauma and critical pedagogy: Implicatiofes critical
peace education

This presentation critiques some of the existitgyditure in critical pedagogy and the way it
tends to overlook or downplay the strong emotianaestments of troubled knowledge in
posttraumatic situations. Examining existing litara in critical pedagogy reiterates the
argument that the discourse of critical pedagogystacts and sustains its own disciplinary
affects. My analysis builds further on this argumamd highlights the importance of
foregrounding rather than backgrounding the compjleof difficult emotional knowledge
and its pedagogical implications. This argumentaésitmaking pedagogical space for
understanding troubled knowledge in more nuancedselt is precisely in this context that
critical emotional praxis, as an overarching condbat is theoretically grounded in critical
pedagogy in posttraumatic societies, intersects gritical peace education.



2. Zvi Bekerman,Re-evaluating Theoretical, Methodological and Pemtigal Approaches
in Peace Education

Peace education is now officially accepted as @ndisfield of study in education. Yet, it has
been recently argued that peace education asda &igbhilosophy, and a movement has to
reclaim its criticality (Diaz-Soto 2005, Bekerman 2007, Bajaj 2010, Bramm 2013,
Zembylas and Bekerman 2013). Surveying the sclyolaork on peace education over the
past three decades, one encounters a set of funtEnpeemises that seem to be taken for
granted (Gur Ze'ev 2001, Page 2004, Ben-Porat 2B@&erman and Zembylas 2012).
Among these are that ‘peace’ is the opposite ohflad’, that those involved in conflict
belong to clearly identifiable groups which haveacly delineated cultures, that education
(many times narrowly understood as schooling) @anribute to the soothing of conflict, and
that individual’'s cognitive perspectives are thee®rin need of change. Clarifying the
theoretical premises of peace education is valuabdézause theoretical premise shave
important implications in terms of our (in)ability envision and enact particular pedagogical
responses to conflict. In my presentation | wantestion these fundamental premises of
peace education, exposing their grounding in aalibwestern paradigm, and showing how
their adoption are consequential for peace eduwdtiGtrategies and pedagogies. In
particular, 1 will propose that aiming to reclaimiticality in peace education means:
reinstating the materiality of things and practjce=ontologizing research and practice in
peace education; becoming critical experts of desend engaging in critical cultural
analysis. All these will be done while focusing ethnographic data gathered in Palestinian—
Jewish Israeli integrated bilingual schools.

3. Werner WintersteinefTaming the Fox: The Question of Otherness — A dssae of
Peace Education

Peace education is not peace propaganda in eduglasettings, but enables the learners to
analyse critically social structures, cultural pats, political practices and individual
behaviours, including their own ones, in order ¥@rcome violence. However, how well is
peace education equipped to fulfil this task? AstAan as well as international research
shows, quite often there is not only a gap betwberclaims of peace education theory and
the focus of peace education practice (Gruber.e2@l4), but more astonishing and more
disturbing, there is a theoretical lack of peacecation as well (Bekerman/Zembylas 2012
and 2013). Peace education is not, or not in acgerit way, understood and conceived as a
long-term strategy embedded in a framework of $a@aasformation necessary for reaching
sustainable peace. This leads to pedagogical \aignt and a trivialisation of “culture of
peace” which is not seen as@nceptof complex social change (based on a conceptut-me
frame combining political, psychological, structureultural analysis and epistemological
self-reflection) but simply as a neattitudethat an individual has to adopt. As Bekerman and
Zembylas argue, the discussion of structural ifgastis replaced by the identification “of the
individual mind as the locus of the illness whiakeds to be treated” (Bekerman/Zembylas
2012, p. 26). Educators following this “peace ediocaromanticism” (ibid., p. 24) “risk
consolidating that same reality they intend to oware” (ibid., p. 29).

Transformative peace educatioas proposed by Betty Reardon three decades ago,
cannot be reached in this way (Reardon Reardon, 288 see also Snauwaert 2012). This
criticism is not new. It was already a topic of thecalledcritical peace educatiomn the
1960s and 1970s (Burns 1996, Reardon 1988, Wuld,185e also Wintersteiner 2011). But
Bekerman and Zembylas are deepening the argumdmy held Western universalism
responsible for this simplistic concept of peacacation. An essentialist understanding of
peace and peace education as a “universal utapiy,claim, make us unable to understand
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and face the challenges of today’'s world. In timeglobalization, the challenge is more than
ever the living together of diverse people in aldi@f diversities. Violent tensions between
social groups, too quickly interpreted as cultwahflicts, terrorist attacks in the name of
religion, an unexpected increase of racism, anifem and islamo-phobia, neo-colonial
wars, a supposed clash of civilizations — all thpeenomena show the difficulties of a
peaceful coexistence in an emerging world societyeed, Western thinking and Western
politics were never able to accept diversatyd unity. Instead, we find much too often an
epistemological either/or: either diversity withotutconstruction of unity or unity by
abolishing diversity....In this presentation, | shaikcuss in more detail the concept of the
“face of the other” as a fundamental basis forua ttulture of peace and a peace education
that faces the challenges of a more and more gsitguworld.

Fifth Keynote Panel:

1. Kathy BickmorePeace-building Citizenship Learning in Canada, Mexand Bangladesh:
School (dis-)connections with life experience

How could school-based education speak to younglpsoactual lived experiences with
social conflict and violence? Around the worldpital citizenship and peace-related
programming in schools has not succeeded in addgesddespread social and political
disengagement, nor on-going patterns of interpaisand identity-linked violence (Abrego,
2010; Hughes, Print, & Sears, 2010). The citizgmghirriculum usually taught in schools
does not match the citizenship actually expectednlayy young people (Torney-Purta &
Amadeo, 2011). Similarly, typical anti-violence @tk in schools often have been both
inequitable and ineffective (Aronson, 2000; BickeoR011; Skiba & Peterson, 1999). In
contrast, quality education for engaged demociagce-building citizenship depends upon
recognition and discussion of students’ existingaratandings, concerns, and social realities
(Morrison & Vaandering, 2012; Tapia, 2003). Thieg@ntation discusses how particular
teaching and learning activities in schools maytigoate (or not) to tangible peacebuilding
citizenship consequences in the lives of studentsd—aonversely, how the lived concerns
and social participation strategies of young peopds be engaged (or not) to improve those
teaching and learning activities. This problem, awine possible spaces for movement
toward solution, is illustrated with results froractis group conversations with Mexican,
Canadian, and Bangladeshi adolescents and teaat@us their experiences of social conflict
and violence problems, and the actions possiblmitaggate them. Instead of prescribing
over-used solutions, the research elicits and builgbn the culturally-grounded knowledge
and concerns of young people and committed teaamesecific settings (Lederach, 2003).

2. Elavie Ndura,Peace Education in Conflict and Post-Conflict Cotde The Need for
Transdisciplinary Research and Praxis

This 90-minute interactive keynote presentationresisks the theme “Peace Education in
Settings Affected by Direct Conflict and War”. Humeonflicts around the world continue to
become increasingly complex, thus requiring momamex conflict transformation strategies
and broader commitments to peaceful coexistencecéjepeace education can no longer
refer to the practice of the experts in peace stjdbut rather denotes the curricular and
pedagogical frameworks that must inform teaching Earning to create interdisciplinary
communities of peacemakers. Therefore, peaceaidnaesearch and praxis call for more
versatile questions and collaborative partnersagosss disciplines and ideologies in order to
generate more versatile responses to the world& erduring questions that are at the core
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of human conflicts. Drawing from her extensive aswktained research on the role of
education in the enduring quest for sustainableg@&athe African Great Lakes region, the
author explores the need for transdisciplinaryasdeand praxis to advance peace education
in conflict and post-conflict contexts. Followingoaief overview of the complexity of some
of the most violent conflicts across the globe, ghesenter engages participants in interactive
discussions about the meanings of peacemaking ridade which is a prerequisite to
restoring social cohesion. Then, she discusses rteed for and importance of
transdisciplinary research and practice to buildiviiWual and intergroup capacities,
commitments, and actions necessary to advanceudst tpr peace locally and globally. She
concludes with an interactive discussion that getesra transdisciplinary research and praxis
agenda for context-relevant peace education.

Final Keynote Panel:
1. Dale SnauwaerBending the Moral Arc: Transformative Peace Edumatand Moral
Revolution

It can be argued that the basic imperative of pesthécation is social transformation,
entailing the cultivation of the effective politicagency of citizens. Political agency entails
the basic question of the possibility and procddsamsforming private persons into political
agents—a movement from the personal to the pdliticais movement is arguably the core
challenge of transformative peace education. Insphisech agitating for equal voting rights
Martin Luther King (1965) famously statetthe arc of the moral universe is long, but it
bends toward justice.” The degree and pace of bending the moral arorisngent upon a
complex of social factors and movements, includthg availability of liberating and
empowering forms of education. Historically, bemgithe moral arc has been achieved
through moral revolutions enacted through civilispcand transformative social movements.
Evidence that a moral revolution has taken pladhasrecognition that what has been long
taken to be right and established as a long-stgrsbeial practice is morally questioned and
rejected. The moral revolution occurs when a @itimass of the population shifts its moral
consciousness to recognize and affirm that thetipeads now so wrong that it is
unthinkable—unthinkable in the sense that to affirms right, to contemplate the continued
legitimacy of the practice, causes such an intedmsdquilibrium that one’s basic sense of
dignity as a person is violated. Historical exarspleclude the abolition of slaverge jure
racial segregation, dueling, and female foot bigdifPresent and future possibilities include
global economic justice, ecological justice, nucledolition, and complete and total
disarmament. It is argued that peace educatiorcigieal element in the process of bending
the moral arc toward peace and justice.

A shift in moral consciousness, however, not amguires the development of the
moral capacities of practical reason; it requiren@ement from the personal to political
agency; it is argued that political agency is baspdn the affirmation by the individual
person that engaging in the political pursuit ddtijce is consistent with her higher-order
interests, is a part of her own good. This affinoratis a necessary element of political
agency and thus moral revolution. It is argued #@ffitming justice proceeds through a
process of what John Rawls refers to as “reflecageilibrium.” Martin Luther King's
strategy of social transformation employed the eaiVe process of uncovering and
articulating the incoherence between the socidogsding political principles and the social
practices of racial segregation, calling for atsimfthe moral consciousness of the people to
bring into coherence their convictions and prinegplReflective equilibrium is a process of
both internal reflection and political deliberatidhat seeks coherence between one’s
considered convictions and the political principtdgustice. The achievement of reflective
equilibrium is the basis of the affirmation of aaskéd set of political principles of justice that
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can achieve an overlapping consensus and thus asrtlee content of public reason and
legitimate political deliberation. In turn, basedom the curricular approach articulated by
Jerome Bruner, John Dewey, and Israel Schefflerewhehe logical structure (including the

forms of thought and inquiry) of the subject maitethe pedagogical and curricular focus,
the process of reflective equilibrium is exploredtlae structure of a pedagogy of critical and
ethical reflective inquiry as a basic peace edooatnethodology and pathway of moral and
political transformation (Reardon).

2. Alan SmithEducation and Peacebuilding: An emerging frameworkn on-going
UNESCO research

11



Paper Abstracts

First Paper Panel:

1. Bert Jenkins & Kathy Jenkin®eace Education in Bougainville: How can less ater
participants access the curriculum?

The island of Bougainville was embroiled in civiamagainst the state of Papua New Guinea
in a bid for independence from 1989 to 1999. Thefla ignited following the forced
closure and sabotage of a copper mine in 1989 Wwheneembers of the Bougainville
Revolutionary Army, working at the mine, were resgible. After an intervention was
brokered by New Zealand and Australia, with backirgm the UN, the armed conflict
finally ended with the signing of a Peace Agreememnt2001. Researchers from the
University of New England in New South Wales wareited to develop a Peace Education
Curriculum for Bougainville schools. Thus, the arthwere involved in developing a Peace
Education Curriculum for use in Bougainville, now autonomous region of Papua New
Guinea. A series of workshops, using a dialogicreagh in partnership with a local
women’s NGO, were initiated. This paper tells tharys of how this curriculum came to be
used at the village level, where community membkteracy levels tended to be poor. The
disruption of schooling by armed conflict also hagacerbated these literacy issues.
Accordingly, workshop participants were providedthwimore facilitators and were
encouraged to use activities such as role-playstrypostorytelling, drawing and singing to
demonstrate their learning. In this paper, a dsionsis included about how this curriculum
was adapted for this particular group. Subsequestiyme ideas may prove applicable to
support the development of Peace Education in @bstrconflict countries affected by war.

2. Dr Simone DatzbergeAlternative Basic Education and its Potentials toil& Positive
Peace among Pastoral Communities. Case study: Keje(bganda)

By drawing on the case study of Uganda, this staslyesses how alternative education
programmes contributed to the peacebuilding prooeske conflict affected sub-region of
Karamoja. As one of the most under-developed ar&@samoja remains extremely
vulnerable to internal and external shocks rand@iom security, environmental, political or
health related issues. As such, it has the highestentage of Uganda’s population with
either no schooling or incomplete primary educatie®,8 % female and 64,8% male). One
explanation for poor educational attainment is thatents still consider formal schooling
largely irrelevant because of their semi-nomadestiyle. In order to overcome these barriers
the Local District Government launched an AltevatiBasic Education for Karamoja
(ABEK) programme in 1998. ABEK is a non-formal apach designed to provide basic
education to children and youth from pastoral comitres whose way of life limited their
attendance of formal schools. This study explotes programme’s potentials but also
deficiencies in the attempt to overcome conflictl @tructural violence through non-formal
education.

3. Christine EllisonThe Integration of Education and Peacebuilding

This paper presents a critical analysis of thegwaion of education into peacebuilding
processes. One of the key barriers to greater riaieg is a lack of clarity regarding the
change theories and evidence base for the contibof education to peacebuilding. The
paper applies McCandless's (2012) framework irticgldo social services and peacebuilding
to examine three theories of change by which eduta thought to contribute positively to
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peace. Based on an analysis of over 90 papgusgsents the evidence underpinning these
theories of change. The analysis highlights a remobkey challenges for agencies engaged
in education in contexts of conflict and fragility.concludes by identifying current gaps in
the data required to generate evidence in a moenimgful and systematic way as part of
future development goals.

4. Sara Clarke-HabibiPeacebuilding through Education: A Fresh Look a¢ tGase of
Bosnia and Herzegovina

This paper takes a fresh look at the status of gimalcling through education in Bosnia-
Herzegovina. The increasing social unrest witnegeeBosnia since February 2014 has
raised new questions about the [potential] roleedfication in shaping Bosnia’s post-war
trajectory and still elusive peace and reconcdmtiDrawing on recent cross-sectoral research
into education policies and practices among edoicagiuthorities in Federation BiH and
Republika Srpska, teacher training colleges andrskary schools in Sarajevo, Banja Luka
and Mostar, as well as international and local atlonal NGOs active in the country, it will
argue that significant, if fragile, peacebuildingpgress is being made at the level of both
educational structures and individual practiceswilt also argue that there are important
generational shifts taking place in attitudes taigaczonflict and peace in the country, which
presents both an opportunity and a threat to thetegs future. In the course of this analysis,
the paper will problematize Bosnia’s reputationaggost-conflict, post-socialist, ethnically-
divided society, with a politically apathetic ceiary.

Second Paper Panel:

1. Julia Paulson, Bath Spa UniversiWhether and How? History Education about Recent
and Ongoing Conflict

2. Ahmed Salehin KaderCase studies that illustrate why citizens in schoséd to learn
about what concerns them in society: Peacebuildiitgzenship learning priorities for
teachers in Ontario, Mexico and Bangladesh

In this paper, | present findings from an ongoingaborative research project with Angela
Guerra: “Peace-building citizenship learning in @dea Mexico and Bangladesh: School
connections with life experience”. Qualitativelyaexining how some grade 5-9 teachers and
their students understand sociopolitical problengs ¢onflicts and associated violence) and
their solutions, we find that there are some cot@psimilarities and differences between
these teachers’ and their students’ concerns addrstandings. For example, students and
teachers often have a shared understanding ofictsrdis differences and struggles between
the ‘have’ and the ‘have-not’ groups. However, sdeaehers believe that their students may
not be ready to learn about current political dispuwhereas many students interpret lived
political crises as in the core of the social peoi$ they experience. Nevertheless, teachers’
decisions often shape students’ citizenship legrmpportunities. Based on this gap, we
argue that school-based peacebuilding and demoaiéitienship education, more or less in
all three contexts, could be improvement by createarning opportunities around what
these socially experienced students actually choaita Such connections between school-
based citizenship learning and learners’ livedzeiiship concerns could increase the
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likelihood of nonviolent citizenship for affirmindemocracy and social justice by facilitating
skills and capacity building around lived sociabiplems.

3. Yasmin HusseinStudent and Teacher Perceptions of Values Baseddidn and its
Impact on Learning: A Case Study

This study arises from serious concerns relatintpédearning of disadvantaged students and
improving relations between students through scéhgolEducational ‘underachievement’
and Muslim identity have arisen as crises in pudigcourse and are of significant political
concern. Among those student groups whose schoolibgpmes are most problematic are
Muslim pupils. My experience tells me that the agpts of ‘human dignity’, as promoted
through different forms of Values Based Educatguch as human rights education and faith
based education, can act as potential solutiongdadress these challenges. Extensive
academic literature exists on Values Based Educdimvever it is under-researched and
under-theorised with respect to its impact on studearning or on Muslim inclusion.
Unfortunately, there is a greater knowledge gaandigg classical Islamic education, both
conceptually and practically, and as applied totemporary societies. Using case study
methodology, my research explores how one seconsingol in London using Islamic
Values Based Education is perceived by its studemdsteachers. Any perceived benefits will
be examined and compared against classical Isladucational concepts. My main research
guestion is thereforaiVhat are Students and Teacher Perceptions of Islafalues Based
Education and its Impact on Learning: A Case Stldly research stance is based on Critical
Race Theory given its perspective and power lehss Will be a reflexive research study,
exploring my belief that Values Based Education ttansform student learning and improve
relationships but only when undertaken with intgg@énd using a whole school based
approach.

4. Toru KataokaJ owards the Re-invention of Japanese Peace Educatio

Japan has faced a dramatic shift in terms of palitdecision-making of much more
militarization related to international securitylipy. So far Japanese schoolteachers have
tended to focus on the tragedy of World World Itlswas the atomic bombs in Hiroshima,
Nagasaki. However, it is the reality to confrone tmovement such as so-called "Hate
Speech" to the minority people. By grasping theraeev about this, | hope to re-design the
Japanese peace education in the design of "thdigarahift of global security” proposed by
Professor Paul Rogers of the University of Bradford

Third Paper Panel:

1. Alex Guilherme Michel Serres' Le Parasite and Martin Buber's | ahldou: Noise in
Informal Education Affecting Dialogue Between Comities in Conflict in the Middle East

One issue that is often ignored in political the@ythe problem of means and modes of
communication affectingialoguebetween parties. In this age of hyper communioattids

is something particularly relevant. The point hisrthat, despite the ease with which we have
access to both means and modes of communicatior tleenains the problem dfuly
communicatingtruly dialoguingwith the Other. Michel Serres' wolle Parasites a seminal
work on this issue. According to him, in means amatles ofcommunicatiorthe parasiteis

an unwanted entity that interferes with what woatllderwise be a clear connection between a
sender and a receiver. But messages must pasghhnmoeans and modes of communication,
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and this necessarily interferes with the messabe.nbise is therefore a constitutive feature
of any form of communication. In this article Isass the implications of Serres' theory for
Buber's views omlialogueand forconflict resolutionbetween individuals and communities
in conflict. My discussion will be centred arouindormal education and will make reference
to concrete instances of anti-Semitism in the Med8astern media, and how it affects
relations between communities in the area.

2. Toshiyasu Tsuruhar&elational Transformation through Dialogue: MartBuber and
Mediation

My research focuses on turning points during mexhasessions. Jameson, et al. (2014)
suggests that these points revise a disputing 'pgreyception of oneself, the other party, or
his/her position over the dispute. This paper voltus on the theoretical framework to
understand the way in which turning points occugy Kheories that will inform my research
are taken from Matin Buber's 'l and Thou' and heoty of education. Buber argues that 'l
cannot stand alone, but exists only in relationstigh either 'I-1t' or 'I-Thou', depending on
one's state of Being and attitude toward the Offrlherme, 2015). In other words, a
perception of oneself and the other determines lenethe relationship is 'I-It' or 'I-Thou’,
thus | would argue that turning points are the masievhen the 'I-It' relation transforms to
the 'I-Thou'. In order to establish the 'I-Thodaten, Buber claims that a person first set the
other at a distance to make him/her independedtpaty after that, the independent two can
receive a different other through shared humaiiitys may not happen easily, especially in a
conflict situation, but Buber's theory of educatguggests that a pupil would be able to trust
in the world via the trustworthiness of the educa®a human being, who makes him/herself
truly present to the pupil and confirms his/herigbto develop actualising forces towards
what is right, and that the nourished trust in Werld prepares the pupil for a genuine
dialogue with a different other.

3. Sandra Pineda de Forsbefgither Him or Me”. Negotiation Competencies, and
Approach to Peace Education

Examining the development of interpersonal undadiieg and negotiation competencies in
children through a comparative study of poor arah rschools in Colombia. Increased
violence for long periods of time negatively impaathildren’s socialisation processes,
resulting in self-centred, non-cooperative andanolconflict-handling strategies. Colombia
has endured almost 60 years of violent conflictsaay damaging effects in society, making
Colombia a relevant field of study for peace ediooat Aim: Explore whether the
development of negotiation competencies constitategble approach to peace education,
whereby children learn to prevent violence by filgdpeaceful solutions to conflicts. The two
key questions are: First, how do children reasaruabnd handle conflicts at school and at
home, and do socio-demographic variables relateotdlict handling? Second, to which
extent would negotiation competencies enable schdoldren to negotiate conflicts
peacefully?_Method: 1200 children from rich and peohools in Colombia completed an
anonymous questionnaire probing socio-demograpdi@bies, thinking on school violence,
domestic and community violence. In addition, 32u® group discussion (160 children)
were carried out using a hypothetical moral dilemmithin a friendship context to explore
children’s reasoning about their interpersonal tstdading competencies. The responses
from questionnaires and interview discussions kgllanalysed in regard to sophistication of
reasoning and collaborative (integrative) inclioati using as a reference point Robert
Selman’s model for development of Interpersonal ddstdnding and Interpersonal
Negotiation Strategies. Insights from this invgation will be used to guide future peace
education interventions.
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4. Nisrin AlTabba, 1001 Nights- A Tale of British Arabs

My research aims to explore the perspectives ofronitised group about their feelings of
identity and belonging in the United Kingdom. Wiha¢ the viable identit/ies they may draw
on? This thesis suggests a need to move away fiaarybthinking such as East/West,
orient/occident, Clash of Civilizations, to morauifl and multiple conceptualisations of
identity that focus instead on the similaritiesviltn cultures, ethnicities, ‘races’, genders
and religions, and their multiple affinities angadties (Ehrkamp, 2005; Anthias, 2011) that
may be encompassed within an overarching but flexentity. It draws conceptually on
intersectionality to explore how and in what teransinority ethnic group constructs their
identity and how this in turn affects their belamgi The group | will explore these concepts
with are ' and 2% generation British Arabs. They serve as a grow #ilows for an
exploration of several intersections that have basued to be ‘shaping’ of identity and
belonging (McCall, 2005; Hancock, 2007; Anthias 209uval-Davis, 2011); such as gender,
‘race’, ethnicity, class, culture and religion; shallowing a nuanced view of how these
intersect and interact. Preliminary findings indécéirst generation respondents feel a sense
of belonging in Britain more than their home nat@as their ‘family’ is here. The second
generation conversely found it much harder to cl@nitish’ as an identity marker as they
felt school peers, for example, did not view thesnsach. Nor did they feel a sense of
belonging to their parent's heritage nation, hentany foregrounded Islam as a stable
identity strand. They sayl, don’t think | belong anywhere’As an insider researcher | have
utilised an auto-ethnographic narrative methodologigtwined with the stories of 1001
Arabian nights to present a storied representationy society.

Fourth Paper Panel:

1. Afrodita Nikalova,Poetry slam approaches as a transformative toolylmung people’s
identities

The focus of my PhD project is developing a congapframework, the principles and
practice of a sustainable poetry slam programmetriorsforming the identities of young
offenders in Macedonia. Specifically, establishifaygv youth can develop narrative identities,
building on McAdam's identity framework, therebydagkssing the lack of arts practices
within the criminal justice system in Macedonia.eTpresentation will draw from my initial
poetry slam programme and first stage pilot disogsspoetry slam techniques and
approaches as transformative tools in working witlung people. The pilot consists of
conversational interviews with poetry slam partifs and performers at the World Cup of
Poetry Slam in France as well as experienced paditators working with youth in schools
and prisons in England. These examine the natutbeopoetry performance master class
encompassing the required relationship in spokendwiedagogies developed from the
cultural phenomenon of poetry slam. The presemtatidl elaborate the phenomenological
interpretative analysis of performers and faciditat experience discussing the role of arts-
based approaches and methods in peace educatioaesaadch.

2. Pam Burnard, Weaving Empathic and Intercultural Creativities iArts-Based
Peacebuilding Practices to Connect Communitiestdedl the Wounds of War

As practice, intercultural arts exists on the bmsdeetween performing bodies, bodies of
knowledge, and bodies of culture. Interculturatign be a celebration of/by border dwellers
of being together in and beyond the border of peaitding. In the interactive and discursive
borderlands of intercultural arts practice, powadationships ebb and flow intersubjectively
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and intercorporeally to at once challenge and catebsuch moments of peacebuilding
through performative encounters. In this movemémse with power and those without
place themselves in conversation. What happensaenirt ‘between’ of intercultural arts
pratice is neither an innocent nor neutral practaed theorising intercultural arts
peacebuilding, by necessity, engages with the gtgarents which come hand in hand with
notions of dialogue, difference, otherness and rditye Building cultural diversity and
intercultural dialogue are key levers for strengthg consensus on the universal foundation
of human rights and peacebuilding through ‘intexmallity’ and ‘empathy’. In this
presentation | will weave a layered story interiagkelements in theorising the arts-based
practices of a particular NGO, whose projects waith the power of music to connect
communities and heal the wounds of war. | will expl the empathic and intercultural
creativities that emerge in the songwriting andriongsational practices dflusicians without
Borders

3. Annamaria Motrescu-Maye3he Use of Visual Literacy in promoting Gender Hiqya
and Peace

This paper will discuss and evaluate several waystich visual literacy can be developed
and used in promoting gender equality, human rjgirid peace education in South Asia and
the Middle East. It will highlight existing schosdnip and NGO work that includes visual
research methods and practises in developing pgaajcstrategies in zones of war and
conflict. The paper will focus on issues of themadt frameworks, quality education
strategies, and innovative pedagogical methodsvalhaddress questions such as To what
extent can visual literacy promote gender equalitgt security in conflict/post-conflict zones?
Why and how is the use of visual literacy applieatd all educational methods irrespective
of language or cultural difference? While free worisume’, and requiring minimum
production costs, what role can visual campaigay pi self-empowering women as leaders
of new social, gender and peace programs? In whgs wan theories of visual and cultural
anthropology, of perception, and of cognitive pssieg therapy be successfully employed in
developing pedagogical models that are succesdfahsferrable between specific women
groups affected by war, migration and traffickimguma? Each section of the paper will be
structured around specific case studies selectad fiecent educational campaigns ran in
South Asia and the Middle East, with a particulacus on social inequalities affecting
women’s rights in India, and on image-based strasggromoting gender equality and human
rights in the context of war and post-conflict treas experienced by Syrian and Palestinian
refugees.

Fifth Paper Panel:
Jo Dillabough and Phil Gardner

In this panel presentation, we will examine the svaywhich two thinkers — Hannah Arendt
and Paul Ricoeur — explore wider notions of jusbogh within the context of political and
social conflict but also with a recognition of hakeir ideas might recast educational theory
as it relates to equity and civic engagement. Bottkers focus largely on phenomenological
hermeneutics as their theoretical starting poiatscbnsidering how justice both within and
beyond education are considered and both take ubgcs of history and temporality
seriously as entry points into how justice and toinére considered. A particular focal point
will be an examination of Ricoeur’s terms — nam@timagination and narrative identity —
and Arendt’s concepts of judgement and responigibilVe draw upon these terms as a way
of reflecting on research contexts which have sbtghuncover how injustices both within
education and society have been understood byrobsparticipants from different projects
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across time and place (for example, in youth subces or by people who are reflecting on
political or social conflict in past time). Heree do not give examples of data for the
purpose of establishing an empirical argument;emdt we seek to explore the role of
everyday practices — for example, localized mensorieelings of security, young people’s
sense of safety and violence, oral accounts andriwal memories of past conflicts in a
given educational space - to establish how, in ednthey might tell us something about the
time they are living in as it relates to understagd of justice but also something about a
time that has long since past. We then move fati@address how these issues relate to the
interpretation of research through the conceperadés of Paul Ricoeur and Hannah Arendt.

Jo Dillabough’s Title:Reconsidering the ‘stranger’ and the ‘promise ofitps’ through
Arendt’s Notion of Responsibility

Phil Gardner’s TitleHistory, Narrative Identity and the Recovery ofties

Sixth Paper Panel:
1. Luke RobertsConflict Resolution and Restorative Practices ini€ation

The use of restorative practice in the UK has dmesd in response to poor behaviour,
conflict and bullying. The development of restoratapproaches has been advocated by
practitioners and academics to address pupil-tol@una pupil-to- staff conflict situations.
As restorative practice has matured a model of ghdras been advocated, that of the whole
school approach. This paper will argue that tHiada of the whole school approach has
undermined the sustainability of restorative apphea in schools. This paper will introduce
Complexity Theory as an alternate paradigm for etlamange. Complexity Theory has
traditionally been based in the natural sciencekhas started to be applied in the variety of
social fields such as economics and business stu@emplexity Theory within the social
sciences can offer insight into the way in whiclrie occurs in systems. At present conflict
resolution and restorative practices in educatianehyet to fully engage with Complexity
Theory as a new paradigm for understanding systengmena. This paper will present key
ideas used to identify complex adaptive systemgh sas feedback self-organisation
emergenceand boundary issuesThe paper will then explore the challenges fdrosis in
implementing a Complexity Theory based understapdirconflict resolution and restorative
approaches. It will then conclude with the oppoaititea for using Complexity Theory to
creatively sustain conflict resolution and resteetpproaches initiatives in schools.

2. Hilary Cremin,Peace-making in Schools as Complex Ecosystems:le@Gbat and a
Change of Heart

This paper reports on an evaluation of a peaceadidmcprogramme (Peacemakers Whole
School Approach, WSA) that was implemented in #nary schools in the UK between 2012
and 2014. The programme was carried out by the \Madiands Quaker Peace Education
Project, and was funded by the Joseph Rowntree dabiom. The Peacemakers WSA
programme in each school involved a peace workemuitting a substantial amount of time
to both formal and informal support. She was dbléollow up on training, for example,
through modelling work with students, and throudflering to resolve conflicts between both
adults and young people. Findings show that thgrarame supported all four schools to
work towards improved relationships and an improgkehate for learning. Students were
able to resolve conflict without relying so heawly adults, and some experienced reductions
in name-calling and teasing. Some factors thattted¢hange were within the sphere of
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Peacemakers WSA programme’s influence, others mard~actors that were outside of their
influence, such as changes in senior managememigtsoes impacted negatively on the
programme in ways that were hard to predict. On¢hefmost significant findings of the
research was to unsettle take-for-granted assungp#bout the nature of change in schools.
How, for example, can a Peacemakers WSA projett aachis respond in non-violent ways
to individuals who are very caring towards youn@me, but who do not share it aims, or
who are unable to sustain these facilitative apgres? The research highlighted that schools
are complex eco-systems that are influenced byda wange of factors at the micro and the
macro level, and threw into question traditionald®ls of school improvement that draw on
modernist and mechanistic notions of change.

3. Vegar JordangeExploring the architecture of the living systemgaorizational model

Hilary Cremin has suggested that as an altern&abithe whole school approach, it could be
desirable to organize schools based on principiepiied by how living systems operate
(eco-systemic sustainability approach). Similaragldave been proposed by authors in the
field of management (e.g. Parker Palmer, Margarbeatley, and Myron Kelner-Rogers).
Recently Frederick Laloux has done a multiple cstsely of 12 organizations, in different
fields, that independently of each other, have miteg very similar structures and processes
that have allowed them to, in practice, successflerate like living systems. In his book
Reinventing Organizations Laloux describes thregombreakthroughs that have allowed
these remarkable organizations to operate likadisystems: self-management, striving for
wholeness, and evolutionary purpose. Self-manageimgties finding a way to replace the
conventional power hierarchy with new managemenicgires and processes which enable
the organization to maximize coherence and indafidautonomy at all levels. In this
presentation | will describe how a self-managinigost operates in practice, and in particular
focus on some of the key structures and practizaishtave been implemented to replace the
conventional power pyramid. Moreover, | suggest tiee implication of the emergence of
self-managing organizations could be that peaceagiun practitioners, and researchers, find
a new role as facilitators and action researchar®iganizations, in all kinds of areas, that
decide to transition to the living organism orgaianal model.

Seventh Paper Panel:

1. B. Jeannie Lum, Ph.Oyansdisciplinarity: A Transformative PerspectivedaMethod for
Peace Education Research

One of the continuing critical challenges aboutftekl of peace education is its ‘legitimacy’
as a field of inquiry. What theoretical perspedivend methodological approaches are
appropriate for peace education research and sshg& What is the range of topics
appropriate for teaching and training peace edus2t@/ith United Nations/UNESCO shift
to a transdisciplinary perspective and approadtsixision to transform ‘cultures of war into
cultures of peace’, a new direction for peace metebas emerged. This paper examines this
shift in paradigms first, by examining the genedafinition of “transdisciplinarity” as a
perspective and methodological approach for rekeasecondly, by considering its
applicability in peace education research and sehbip; and thirdly, by identifying where it
might best be situated as an academic disciplifeelar of inquiry outside or within formal
educational institutions such as, colleges of etimca universities in their current
organization (example, U.S.), and universitieshey thave been projected to operate in the
future on a global scale. Finally, the consequenfcthis inquiry is to present a proposed
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template and the desiderata for transdiciplinargcperesearch which peace educators might
use in designing their academic research projectsolarly publications, or their general
reporting of projects or activities in the fieldThe hope at this seminar is to generate a
constructive discussion about the viability andfulpess of these means in legitimating our
work and fulfilling our aims for a peaceable world.

2. Kevin KesterPax Academica: Teaching and Learning Peace indideUnited Nations
and its Universities

This study investigates how peace educators irieel&nited Nations conceptualize the field
of higher education peace studies, how they posifi@mselves within the field, and how
they interpret its ambitions and pedagogical eldsanterms of creating peace. The study is
informed by the theories of capital/habitus andepsa¥ity postulated by Pierre Bourdieu
(1988, 1989, 2003) and it is epistemologically gred in social constructivism (Wendt,
1990; Lather, 1992; Kincheloe, 2005). Methodololiycathe research is a qualitative
ethnographic case study. Knowledge obtained froendiudy is an amalgamation of the
experiences of 25 peace intellectuals along with tam 140 postgraduate students and the
researcher’s field reflections. Data was collectedsemi-structured interviews with faculty
and students, classroom observations, participabjectivation and open-ended
guestionnaires with lecturers and students at ameetl Nations university. The analysis of
data follows a multi-level discursive and thematpproach analyzing emergent themes (cf.
Fairclough, 1995; Gee, 2011). Early findings revaalendency toward (re)production of
power and privilege in the field. This theme wikk ldiscussed and problematized in the
presentationThe major contribution of the research is in ofigrreflexive insights into the
work of peace intellectuals in the United Natiosstlaey structure and are structured by the
field of peace studies, but the study might d&swe practical significance by supporting the
implementation of educational reform and developmenthin the United Nations
universities.

3. Bryan Wright,Entering the Question: Exploring Post-Critical Pea&ducation in the
aporea of Universitas

(Re)imag(e)(in)ing critical pedagogy inpeace education-to-comenjoins readers/writers
along a putative journey through the violence otaphysics in the fundamental question of
difference bridging chiastiethico-philososphicalterrain, reconceptualizing pedagogical
endeavour irethicus obligatuso theothertowards a renewing peace literacy within academe.
Peace education can reconstitute the force of camtynan planes of difference unfolding
socialis aequitusand peace, reframing the nature of being The opening of peace, as
concept, ethos through critical pedagogy in/by the fashioning discursive forms
acknowledging thesemio-theoreticathain constructing human social relationality fecs a
solid theoretical foundation for the field of peas#ucation. Central tenets of the evolving
field of peace education: a}hicus obligatusb) socialis aequitas enfolding non-violena
positivist socio-constructivisnd) embracing humanitasand e)ecological presencing-in-
consciousnessare reconfigured in deontological proposition tlgle deconstruction as
precursorial project in reason affording perforwati discourse transversing the
transcendental signified, peace, irot@ner idiom eclipsing spatio-temporal illusion. A new
beginning compels ather reading in presence honouring tb#her and Other in ethico-
philosophico-pedagogyadically questioning our individual and colledivationality in
relation to understandings of human social relatlibyy and the transperformative tenets of
peace education in difference througjfférance while (re)configuring academe primarily
concerned with difference, peace, and social jesti€onsequently, the order of
phallogocentricismand its sponsoring patriarchal institution thatNgdosublimate a discourse
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on/of difference in substitution, as tlsameirrupts in the fissure another perspectivity
opening throughpresence presence in meaning, presence in spatiality, epies in
temporality in thempossibility of the limit.

4. Mona JebrilAcademic Life Under Occupation: The Impact on Ediocalists at Gaza's
Universities

Over the past 50 years, writings on the Arab wbdge come to be dominated by Western
researchers. In order to scrutinise the basis oiMedge on the South, it is important to
research educational experience from the Southersppctive. This PhD research takes in
this direction. It explores the perspectives of adionalists in Gaza’'s universities on their
higher education experiences and the ways in wihish'experience’ may be evolving in the
shifting socio-political context of the Arab World@ihis sociological study, although benefits
from conceptual insights, such as those of Granis@ire, and Bourdieu, as relevant, is
designed as a micro-level inductive research. Intiquéar, it is concerned with the
perspectives of 30 educationalists from Gaza's emities interviewed by Skype from
Cambridge. The analysis will based on the perspesf the research interview participants,
informed by the literature review, and for reflecti purposes, triangulated with other
research activities. This research is very impartaaot only because it will inform
disciplinary knowledge on higher education and glogy of Gaza, but also because it could
have practical significance by supporting the impatation of educational reform and
development in Gaza in the future. The study is algportant to other cultural and conflict
research contexts. In addition, it is hoped thatiit inform the research experience in the
South more generally.
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Afrodita Nikolova is a PhD student at the Faculty of Education, Ersity of Cambridge (Gates
Cambridge Scholarship) and a research assistanthéomproject "Listen Imagine and Compose",
London, 2014-2015. She’s worked as a universityulec in English and directed and led Creative
Writing programs at the European University and ¢&®elcev” University as well as for cultural
institutions and a centre for social initiativesadédonia. She’s the co-founder and editor of the
Macedonian literary magazine “Sh” (NGO, Way Out)danurrently co-convenes the Gates
Cambridge Council grouBoetry in Conflict

Ahmed Salehin Kaderi's research interests center on citizenship educdtiomemocratic peace-
building in violent and less violent contexts. Tadasterests have grown as | came to recognizen as a
English educator in Bangladesh and Canada and ghrooy two Master's Degree theses, that
educators could always teach for peace-buildingoaljh formal education can both facilitate and
impede such learning. Hence, in my PhD thesis loegphow Bangladeshi teachers and students
conceptualize sociopolitical problems, their caused solutions. Findings from this study will be
used to explain how schools, especially in Muslirajarity contexts, could better connect local,
national, and international conflict and violenceolgems as peacebuilding citizenship learning
opportunities for young citizens. This doctoral wadds international comparator to my thesis
supervisor Dr. Kathy Bickmore's SSHRC |G fundedeaash by reshaping the project as “Peace-
building citizenship learning in Canada, Mexico aBdngladesh: School connections with life
experience”.

Alex Guilherme is a lecturer in Philosophy of Education, spesiali in Martin Buber, dialogue, and
conflict resolution. He works at the Faculty of uUédtion, Liverpool Hope University, and is
currently a Visiting Scholar at the Faculty of Edtion, University of Cambridge. Over the past four
years he has been a frequent visitor to Israetgearch at Buber Archives, and visit colleagues at
various universities. His bodWartin Buber and Dialogue: Education as Conflictdeiutionhas been
nominated to the American Jewish National Book Advar 2015. He has delivered papers from
the book at the Yad Vashem in 2013 and to the UNES8€ekly seminar in Paris in 2014.

Alicia Cabezudois Emeritus professor at the School of Educatidmyersity of Rosario, Argentina
and at the UNESCO CHAIR on Culture of Peace and &uRights, University of Buenos Aires. Her
work is rooted in thecontemporary history of Peace, Conflict Resolutisrd Democracyfrom a
researching and teaching perspective in the fiekedacation for Democracy, Citizenship, Culture of
Peace and Human Rights. She is Annual Visitingdaswr at the MA in Peace Education, University
of Peace, Costa Rica; at the MA in Mediation andi&dnclusion in the University of Barcelona,
Spain and at the MA on Development, Conflict anddee University Jaume | (Castellon) Spain. In
the last seven years she teaches Culture of Pesom& Courses to students coming from Arabic
countries in Alexandria and Cairo at the Institatd®Peace Studies - today the n@entre for Peace
and Democracy - in the Bibliotheca Alexandrina (g)y She is Visiting Professor in many
universities and was appointed Faculty memberradva program on Peace Education & Intercultural
Dialogue at the National Jeju University, South &pand at the MA in Human Rights of the Faculty
of Political Sciences, University of Brasilia, BilazMrs Cabezudo is Vice President of the
International Peace Bureau - IPB Geneva ; Condulththe Anna Lindh Foundation ( Stockholm /
Alexandria ) and at the North South Centre of tloai@il of Europe ( Lisbon / Strasbourg) . She is
invited to work as UNESCO Expert on Global Citizétucation since 2013 . She is author of various
publications, research articles and on-line courses

Annamaria Motrescu-Mayesis an Affiliated Lecturer and Research Associatia@ Centre of South
Asian Studies, a Research Fellow at Clare Hall egel] and a member of the DigitalHumanities
Network at the University of Cambridge. She reseescdhe Centre’s unique visual archives, teaches
a course onVisual rhetoric and modern South Asian histargnvenes an annual seminar series on
Visual Constructions of South Asid co-teaches a course disual and Digital Anthropology of
New mediaAnnamaria’s primary intellectual lens is as augisanthropology and digital humanities
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scholar and her principal research interest corsittee construction of racial, gender and political
identities in visual records. She also explores research methodologies by using theories of visual
rhetoric and perception in developing history pamgs in collaboration with the Azim Premiji
University (Bangalore) and the Centre for Women'svElopment Studies (Delhi). Her scholarly
work includes an extended list of publications eepreviewed journals, numerous presentations at
international conferences, and workshops, semindroaitreach projects at universities and research
institutes in the UK, South Asia, China and Europe.

B. Jeannie Lum is an Associate Professor at the University of BidwCollege of Education,
Department of Educational Foundations. She recelved Ph.D. and M.A. at the University of
California, Berkeley in philosophy of education lwiain interdisciplinary approach to educational
research and her B.A. in Comparative Cultures atthiversity of California, Irvine. Her research
focused on philosophy of education, studies inntb@ality, human development, and educational
leadership. Dr. Lum’s introduction, shift, and arpion of her interests into the field of peace
education occurred later in her academic careaceSihen, she has taught courses in peace studies
and conflict resolution at the Matsunaga Institthe Peace at UH, and modified these, while
developing others, for students in education. Ohkeo projects is the design and development of
sustainable peace gardens for schools and comesin8he is currently Editor of the international
Journal of Peace Education.

Bert Jenkins is an ecologist. He has been involved in transédive environmental education for
over three decades and has worked with governmmhtnan-government organisations. Bert has
been teaching Peace Studies at UNE for the pagea® where his research focused on building
peace in Bougainville through local community-baseghnisations. He worked on education projects
in relation to peace, the environment and developmidis university teaching includes conflict
transformation, environmental security and peaodiss. Bert grew up in Sri Lanka and immigrated
to Australia in 1976. His current research focusegnvironmental peace in post-war Sri Lanka.

Bryan Wright, PhD, is an Educational Consultant in post-foundationaticular theory and peace
education. Dr. Wright continues as a faculty memibethe Education Studies Department at the
University of British Columbia teaching courses mimlosophy and ethics. He is also an Adjunct
Professor in the Conflict Resolution Graduate Pangat Portland State University, Portland, Oregon
teaching courses on peace education and criticadrétical approaches to peace and conflict
resolution. He earned his degree in Curriculum,chigea, and Learning with a specialization in the
philosophy of peace education at the Ontario mgtifor Studies in Education/University of Toronto.
He is actively seeking a full time, tenure traclsipion in the field and has been a member of the
AERA Peace Education SIG and the Canadian Soadet$tudies in Education, as well as the Peace
and Justice Studies Association. His research estercentre on the development of grounded
philosophies for peace and education within the té&fasacademy and extend to social justice
education, collaborative pedagogy, engaged cripealagogy, transformative education, philosophy
of education and education/curricular researchifferdnce, peace and social justice. He recently co
editedCritical Issues in Peace and Educati(?011) and a second volur@eitical Peace Education:
Difficult Dialogues(2014) with Dr. Peter Trifonas.

Christine Ellison is a research associate at the UNESCO Centre etsitiy of Ulster, where her
work includes independent research in the areaonflict sensitive policy and education reform
processes, political economy analysis and aid &ffgress in fragile states. Recently, she acted as
lead consultant for an analysis of Norway’s aictlucation in fragile situations. She has published
on topics including education and displacementyole of youth in peacebuilding and a case study of
the role of education in peacebuilding in Sierreoie She is currently enrolled on a PhD in
International Education at the University of Carmdbd. She also has an MPhil in International
Development from the University of Oxford and asfirclass honors degree in French and
Anthropology from the University of Glasgow.

Dale T. Snauwaert Ph.D. is Professor of Philosophy of EducationeBtior of the Center for
Nonviolence and Democratic Education, and Co-Dieof the Graduate Certificate Program in the
Foundations of Peace Education in the DepartmeBtatational Foundations and Leadership, Judith
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Herb College of Education, The University of ToletitSA. He is the Founding Editor &ri Factis
Pax: Online Journal of Peace Educatiand Social JusticeHe is widely published in such academic
journals as thdournal of Peacdzducation, Educational Theory, Educational Studsace Studies
Journal, and Philosophical Studies in Educatiazn such topics as democratic theory, theories of
social justice, the ethics of war and peace, aagthlosophy of peace education. He is the author
Democracy, Education, and Governance: A Developahe@onception(SUNY Press, 1993), the
editor of two volumes on Betty Reardon's woBetty A. Reardon: A Pioneer in Education for Peace
and Human Rightand Betty A. Reardon: Key Texts in Gender and Pd&minger Briefs on
Pioneers in Science and Practice (PSP) Vols. 2@ 2ah 2014 and 2015), and with Fuad Al-
Daraweesh, the co-author éfuman Rights Education Beyond Universalism and tRéam: A
Relational Hermeneutic for Global Justi@i@éalgrave McMillan, 2015).

Edward Brantmeier is an Associate Professor in the Learning, Teclgwland Leadership
Education Department and Assistant Director of@eater for Faculty Innovation at James Madison
University. In 2009, Ed was a Fulbright-Nehru senalho lectured in peace studies at the Malaviya
Center for Peace Research and Banaras Hindu Urtyens India. Ed has published over 30
articles/book chapters, including four co-editedhks Transforming Education for Pea¢2008),147
Practical Tips for Teaching Peace and Reconciliati®009), Spirituality, Religion and Peace
Education(2010), andRe-envisioning Higher Education: Embodied Pathwiayg/isdom and Social
Transformation(2013). He serves as a co-editor of a book semepeace education (14 volumes)
with Information Age Publishing. He serves on thiitarial board of the internationdlournal of
Peace EducatiorEd has been invited to present his research orepegccation in England, Cyprus,
India, Nepal, Brazil, Germany, and widely in theitdd States.

Elavie Ndura is an international education expert with overy2@rs of experience in developing,
implementing and managing intercultural educatimgmms in the United States and Burundi. She is
the founder and CEO of the Center for Peacemakiegdérship, an international nonprofit
organization which advances capacity building foeage and development. Her signature
interdisciplinary research and scholarship thatgeerintercultural and peace education has been
featured in her six books, more than 30 book chiag@ed professional journal articles, and numerous
invited presentations and keynote addresses highiigy the central role of formal and non-formal
education in peacebuilding. She is the recipiemnahy awards including the 2010-2011 Woodrow
Wilson Fellowship at the Woodrow Wilson InternatbrCenter for Scholars; the Peace and Justice
Studies Association’s 2011 Peace Educator of thar ¥evard. She is a Fulbright Senior Specialist
for education, peace education, & conflict prevemtnd transformation.

Hilary Cremin is a Senior Lecturer in the Faculty of EducatiorCambridge University. She is
known for research in three major related areag dilvelopment of Restorative Justice within
mainstream schooling; The re-examination of corgept peace education in contemporary
international contexts through empirical and phifdsical enquiry; and methodological and policy-
based approaches to promoting youth consultatipeney and citizenship. This work has attracted
considerable external research funding over 6 yaai$has led to multiple publications, internation
keynote invitations, and a steady flow of interoaéil research students and visiting scholars to
Cambridge.

Jo-Anne Dillaboughis a Reader in Sociology of Young People and Gl@hatures in the Faculty of
Education at the University of Cambridge. She hadd$hD from McGill University and was
previously Associate Professor of Curriculum Stadiethe University of Toronto OISE and held the
David Lam Chair in Multicultural Education at theiersity of British Columbia.

Julia Paulson xxxxxxx

Kathy Bickmore is Professor in Curriculum Studies and Teacher gweent and Comparative

International and Development Education at the Ehsity of Toronto OISE. She teaches graduate
and initial teacher education courses in compaeatiternational democratic citizenship education,
peacebuilding education and managing conflict inosts and classrooms, and critical curriculum
studies. Kathy’'s current research emphasizes ypaengle’s lived experiences of citizen agency and
public school citizenship education in urban nemimbhoods experiencing violence in Canada and
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Mexico. Her publications include Restorative Apprioes in Schools, Debates in Citizenship
Education, Critical Issues in Peace and Educatsorgd the Sage Handbook on Education for
Citizenship and Democracy, among others. She teoRIsD from Stanford University.

Kathy Jenkins has practised as a secondary English and Hiseagher in Queensland and New
South Wales, Australia. She now lectures in theriieg and Teaching Team (Pedagogy) at UNE,
thus tends to focus on ‘how to teach’ rather thahat to teach’. Kathy's areas of research include
teacher education, casual teacher work and envintaheducation, which is encompassed within
peace education. Subsequently, she has becomevedval working and researching within two

countries, which have suffered from environmental peace conflicts (Sri Lanka and Bougainville).
To date, Kathy has been involved in helping to faiate a peace education curriculum for
Bougainville via local input, with the intention sérving the local people’s needs.

Kevin Kester is a PhD candidate in the Faculty of EducatioG@amnbridge University and Fellow of

the Institute for Peace and Conflict Studies atWmeversity of Hargeisa, Somaliland. His research
focuses on international peace and developmentaéida¢ primarily emphasizing the role of

education in contributing to international undemnsiag and in combatting violence and poverty in
communities. His research focuses specifically dacation in the United Nations as well as in
conflict and post-conflict settings, most notably $omalia and East Asia. Kevin has policy and
practitioner experience with UNESCO-APCEIU and Ceddde, Toronto, Colorado, Northwestern
and Johns Hopkins universities. He has also beeisiting researcher at Yale, Seoul National,
National Taiwan and the United Nations Peace Usityer

Luke Roberts, Med, MBA, is presently studying at Cambridge University d@3haD. student. His
research focuses on restorative approaches and I©atypTheory. Previously his Masters in
Education focused on assessing a case-study ssladwlity to sustain restorative approaches through
the lens of a complex adaptive system. Luke alsodra MBA with the Open University, which
focused on creativity in organisations as well gsoatgraduate diploma in systems thinking and a
postgraduate diploma in legal practice. He has la¢ésn a long-standing member of the Cambridge
Peace Education Research Group (CPERG) and was ah@PERG in 2014-2015. He presents
frequently to students and the public on restoeatipproaches at the Faculty of Education. He s als
presently the Head of External Affairs for the Reative Justice Council. Luke is passionate about
developing peace education so that children andhgyqueople can maximise their own potential
without being inhibited by conflict or bullying.

Michalinos Zembylasis Associate Professor of Education at Open Unityeos Cyprus and Visiting
Professor and Research Fellow of the InstitutdRieconciliation and Social Justice, University of th
Free State, South Africa. His research interestinlithe area of exploring how discursive, politica
and cultural aspects define the experience of emand affect in curriculum and pedagogy. He is
particularly interested in how affective politicstersect with issues of social justice pedagogies,
intercultural and peace education, human rightea&ihhn and citizenship education. He holds a PhD
in Curriculum and Instruction from the Universitiylhinois, Urbana-Champaign.

Mona Jebril is a fourth year PhD student in Education at Céaglerand a Gates Scholar. Previously,

Mona has completed her master degree in higheratidacat Oxford University where she won Said

Foundation Second Prize for Personal and Acadendicie&kement. Ms Jebril has an extensive

experience of teaching and training at governmesthbols in the Gaza Strip. Working later on at
two of Gaza's universities, Mona became interestedsearching academic culture under occupation
which constituted the focus of her research in Gaigk. In addition to teaching and lectureship, Ms
Jebril has acted as the founder and co-ordinatémothar Scholarship Programme in the Gaza Strip
from 2008-2012. She has also co-founded two otlemitres in Gaza: the English Language

Proficiency Centre (ELPC) at the University of Réilee and the National Teacher Development
Centre (NTDC) at Al Azhar University.

Pamela Burnard holds degrees in Music Performance, Music EdusaB@mucation and Philosophy.
Her primary interest is creativities research fdrich she is internationally recognised. She is the
author/co-author/editor of 12 books and multipldereed journals. She is convenor of the
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Creativities in Intercultural Arts Networl{CIAN), co-editor of The Routledge International
Handbook of Intercultural Arts Research (2015 imtpy convenor of the British Education Research
AssociationCreativity in EducationSIG, and coordinator of thBuilding Interdisciplinary Bridges
Across Culture¢BIBAC) International Biennial Conferenc8he serves on numerous editorial boards
and is a Fellow of the Royal Society of Arts.

Philip Gardner is University Senior Lecturer in the Faculty of Edtion, University of Cambridge.
He taught for twelve years in comprehensive schdetching history and sociology, before joining
the Faculty in 1990. He is particularly interestedthe history of education and in developing
histories of teachers and classroom teaching asaspect of professional knowledge and
understanding. In methodological terms, his priatigpncerns lie in the exploration of relationships
between uses of the written word and the spokendworrepresenting or reconstructing the
educational past.

Rhys Kellyis a Lecturer in Conflict Resolution at the Divisi@f Peace Studies, University of
Bradford. His work currently focuses on the pregsihallenges posed by ecological crises (including
climate change) and resource depletion (includpgpk oil’). Retaining a long-standing interest in
(peace) education, Rhys’ work is now broadly conedrwith investigating what kinds of individual
and social learning are needed and possible indhiext of increasing global insecurity, which ntigh
support just and peaceful transitions to moreiesdil ‘sustainable’ communities.

Sara Clarke-Habibi is a PhD researcher in post-conflict peacebuild®ginally from Canada, Sara
has worked as a consultant and trainer with pastirerAzerbaijan, Bosnia-Herzegovina, Cyprus,
Israel-Palestine, Switzerland, Zambia, the UK, Mexiand most recently Colombia, on initiatives in
peace education, intergroup reconciliation, andlyempowerment. Sara was national coordinator of
the Education for Peace program in post-war Bokl@ezegovina (2000-2002), associate director of
the International Education for Peace Institute0@22007), and chair of the Cambridge Peace and
Education Research Group (2013-2014). She holddRinil in Education Research (Cambridge), an
MA in Conflict Resolution (Switzerland), and a BA Ethics, Society and Law (Toronto).

Simone Datzbergeris a post-doctoral researcher (research assoeiiteg UNESCO Centre (Ulster
University, School of Education), where she is paria research consortium in partnership with
UNICEF on Education and Peacebuilding. Her curoase study is Uganda. She obtained her PhD
from the London School of Economics and PoliticaileBce (2010-2014) and previously worked for
the United Nations Peacebuilding Support Offic&lew York (2007-2010). She conducted extensive
field research in Mexico, Sierra Leone and Ugandler. research interests include: Peacebuilding,
development, education, civil society and sub-Satafrica.

Toh Swee-Hin (S.H.Toh)is a Distinguished Professor and Coordinator of therfrdgonal Peace
Studies Programme at the University for Peace ist&C®ica. He has been committed to teaching,
research and social action in the interrelatdddief education for a culture of peace, nonvioke
human rights, global/local justice, sustainabilitytercultural understanding and interfaith dialegu
and global citizenship in diverse regions in thebgl North and South since the 80s. A Malaysian by
birth, he has taught in Australian and Canadiarvarsities and served as a visiting professor or
consultant in various Asian, African and Caribbeaunntries, notably in the Philippines where he
collaborated with Filipino colleagues in developimgace education programs and in South Korea,
where he contributed to the establishment and keggrams of the UNESCO Category |l Asia-
Pacific Centre of Education for International Urslanding (APCEIU). He was also the founding
Director of the Multi-Faith Centre in Griffith Unersity, Australia, which seeks to promote intetkai
dialogue towards a culture of peace. He has berean international networks and organizations
including UNESCO, the World Council for CurriculugnInstruction, the International Institute on
Peace Education, Religions for Peace, ParliametiteofVorld’s Religions and IPRA (International
Peace Research Association, especially the Peageatimh Commission, PEC). In 2000, he was
awarded the UNESCO Prize for Peace Education.
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Toru Kataoka holds a BA in English (Hokusei Gakuen University in Peace Studies (University
of Bradford), and finished the course work of thecidral Program at the Graduate School of
Education, University of Tokyo.

Ute Kelly is a Lecturer in Peace Studies at the UniversitBraidford. Her current research interests
arise from the intersection of two areas that sk lfeen interested in — the theory and practice of
participatory engagement processes (particularBlodue and deliberation), and the emerging
interdisciplinary field of social-ecological resilice. Ute is interested in exploring the commuiveat
and collaborative dimensions of resilience, thatrehships between people and the places in which
they find themselves, and approaches to enhaneisiience at different levels and in a range of
contexts. She also teaches a module on ‘Peacepdycaind Resilience’ within the BA in Peace
Studies, encouraging students to explore the mganuses and limitations of ‘resilience’.

Vegar Jordanger is a research fellow at the Department of Psyahgl®Norwegian University of
Science and Technology. He was one of the co-fasndé Building Peaces, an NGO focusing
especially on reconciliation and dialogue projentshe North Caucasus. He has written about this
work in several book chapters where he has focaspdcially on how music was used to facilitate
dialogues between Chechens and Russians. His chseaerests include conflict transformation,
peace, education, music, organizational developmémeory, case study methodology, the
relationship between science, religion and spiliiyyaand the role of magical thinking in
contemporary political rhetoric.

Werner Wintersteiner, born in 1951 in Vienna, a trained teacher, haldi4A in German and French
Studies from Vienna University and a Ph.D. in Ediecafrom Klagenfurt University, Austria. He is
Professor for German teacher training and foundingctor of the “Centre for Peace Research and
Peace Education” at Klagenfurt University, Austriéis main fields of research and teaching are
peace education and global citizenship educatieac® movements; culture and peace; globalization,
post-colonialism, transculturality and literaturdueation. He is director of the University Master
Programme (further education) “Global CitizenshgiuEation” and member of the editorial board of
the Journal of Peace Educatioie is author of around 300 articles in journald ahapters in books
and has authored and (co-)edited more than 30 boukading monographs on peace education and
culture, globalisation and literature education.

Wolfgang Dietrich holds the UNESCO Chair for Peace Studies at theaveddsity of
Innsbruck/Austria and he is director of the MA Rwag for Peace, Development, Security and
International Conflict Transformation at the sanmavdrsity. He is member of the Austrian UNESCO
Commission and visiting professor at the Uniteditcies Peace University in Ciudad Colén/Costa
Rica, at the Centre for Peace and Development &tuati the University of Castellon/Spain, at the
Institute for Peace Studies at the Hacettepe Usityem Ankara and Istanbul/Turkey, and at the
Institute for Political Science at the Universitiy \dienna. Born in Innsbruck in 1956 and Austrian
citizen, Wolfgang Dietrich was educated in Austaiad England, received a Ph.D. in history and
literature at the University of Innsbruck in 198@daa Doctor of Juridical Science D.J.S. at the same
University in 1984. In 1990 he was promoted todkgree of Adjunct Professor in Political Science.
Since 2008 he holds the UNESCO Chair for Peaceie€dtad the University of Innsbruck. Wolfgang
Dietrich has spent most of the eighties in Cerrakrica. He was president of the Austrian section
of amnesty international from 1989 to 1991. Intineeties he did field research in Latin America and
the Caribbean, India, Eastern Africa and Southéas. He was director of the European Peace
University from 1995 to 1998 and academic directothe Austrian Institute for Latin America from
1995 to 2007. His more than 200 academic writireggetbeen published in English, German, Spanish,
French, Russian, Portuguese and Farsi. He hasttaudlkpartments for peace and conflict studies,
political science, history, arts and law at uniites all over the world.

Yasmin Husseinhas spent nearly 30 years working as an eductigrtackling discrimination and
promoting human rights. Her career has includea¢hieg in the classroom, becoming a Head
Teacher and Governor, developing educational padiegl practice nationally and internationally,
working with various Member States and internatiopadies, such as the European Union, the
Commonwealth Institute and the World Bank. She entty works with a leading human rights
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organisation and the United Nations. Yasmin is cittech to promoting peace and development
through education, dialogue and collaborative actiter EAD research reflects this life purpose.

Zvi Bekerman teaches anthropology of education at the SchoBldoication and the Melton Center,
Hebrew University of Jerusalem, and is a facultynber at the Mandel Leadership Institute in
Jerusalem. His main interests are in the studyutu@l, ethnic and national identity, including
identity processes and negotiation during intewralt encounters and in formal/informal learning
contexts. He is particularly interested in how apis such as culture and identity intersect with
issues of social justice, intercultural and peadecation, and citizenship education. In addition to
publishing papers in a variety of academic journBkkerman is the founding editor of the refereed
journal Diaspora, Indigenous, and Minority Education: Artdmational Journal Among his most
recent books Bekerman, Zvi & Michalinos ZembylaB12), Teaching Contested Narratives Identity,
Memory and Reconciliation in Peace Education angiddd London, Cambridge University Press;
and Bekerman, Zvi; Geisen, Thomas (Eds.) (20dt8rnational Handbook of Migration, Minorities
and Education Understanding Cultural and Socialf@#é&nces in Processes of Learnitddew York:
Springer. Claire McGlynn, Michalinos Zembylas, & iZBekerman (Eds.) (2013)ntegrated
Education in Conflicted Societid3algrave, Mcmillan.
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